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This study is based on research currently underway with the International School 
Psychology Association's (ISPA) research committee. The ISPA7s research is intended 
to provide information regarding the field of school psychology around the world. Due 
to the fact that there is not an internationally accepted role definition for school 
psychologists, the profession includes extremely varied and diverse demands. Gathering 
information relevant to the field from different countries is important to enable us to learn 
from one another and to come to a more unified understanding and awareness of school 
psychology on a global level. 
To date, the ISPA has distributed surveys to school psychologists and completed 
data collection in five countries. Further collection is underway in several additional 
nations. This particular study involved distributing surveys and collecting data from 
school psychologists in the country of Luxembourg. In order to enable the ISPA to 
utilize the data yielded by this study, the association's research chairperson, Dr. Shane 
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Jimerson, requested that this research utilize the International School Psychology Survey 
(ISPA). The survey is available in several languages. For the purposes of this study, 
subjects were given the option of using the German or English language versions of the 
ISPS. 
The ISPA survey consists of 46 items that address the five principle areas of: a) 
Characteristics of school psychologists, b) Training and regulation of the profession, c) 
Roles and responsibilities, d) Challenges, and e) Research. 
The ISPA had already surveyed school psychologists in the five countries of 
Albania, Cypress, Estonia, Greece and Northern England. This study, using the same 
ISPA survey instrument used in the initial five countries surveyed, determined that the 
respondents in Luxembourg were most similar to the Greek respondents. The 
psychologists in Luxembourg and Greece were most similar in gender, age, level of 
education, years of experience and the ability to speak and read in different languages. 
The respondents in these two countries also shared a similar amount of supervision, 
which was more than the other surveyed counties. All psychologists agreed that directly 
working with students was their favorite activity, and administrative responsibilities were 
their least favorite activities. Also, the Luxembourg psychologists wanted more training 
on violence and drug related issues, while all other countries surveyed wanted more 
training on failure and differences in learning. 
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CHAPTER I 
INTRODUCTION 
In 191 1, Lightner Witmer developed a training program at the University of 
Pennsylvania that combined educational and clinical psychology applications to the study 
of children. Witmer's program is seen as the first effort to systematically provide what is 
now referred to as training in school psychology (Fagan, 1999). While others mounted 
similar efforts, it was not until the 1950s that university-based training programs became 
somewhat comparable to those that exist today. The development of such programs was 
stimulated by the American Psychological Association's (APA) decision to recognize 
school psychology as its own division in 1945. 
As school psychology programs were developed throughout the United States in 
the 1950s, the process of professionalization within the field began. In 1979, Ducanis 
and Golin published a widely accepted description of what should constitute the 
evolution of a profession. This description identified the basic components that define a 
profession. Among other things, they stated that a profession needs to possess: a body of 
knowledge designed to fill unique needs; a means of inducting individuals into the 
profession through the formal transmission of knowledge, values and skills; and, the 
existence of a developing body of knowledge that will lead to specialization within the 
larger role. While these developments in the professionalization of school psychology 
were underway in the United States, little was known about the growth of school 
psychology in other countries. 
Little was known because very few studies were conducted to provide 
information about school psychology on a global level. The first international study of 
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school psychology was conducted in 1948, by the United Nations Educational Scientific 
and Cultural Organization (UNESCO). Their study attempted to examine the efforts of 
the ministries of education in 43 countries (UNESCO, 1948). Another study did not 
follow until eight years later, when Wall edited a report (1956). His report provided 
information from a group of European experts who addressed the educational and mental 
health needs of children in their respective countries. Wall also described the efforts each 
country had established to address those particular needs. Twenty years later, Catterall 
(1 977- 1979) attempted a follow up to Wall's efforts. Among other things, Catterall was 
able to determine that the preparation and ratios of school psychologists in many 
countries were improving. While these studies provided valuable information, it was not 
until the early 1990s that the first systematic study of international school psychology 
was conducted. 
Oakland and Cunningham conducted a study that examined the practices of 
school psychologists in 54 countries (1992). Their efforts were based upon the premise 
that developing a clear picture of the current status of the profession was a necessity in 
building the future of school psychology. They believed it was not only essential to 
gather information from the United States, but from abroad as well. They maintained that 
international colleagues would provide insight into the similarities, differences and 
diversities reflected among school psychologists worldwide. While Oakland and 
Cunningham's intentions seemed appropriate, concerns lingered. The greatest concern 
was the fact that they only gathered information from one respondent in each country. 
Because they relied on a single reporter, people questioned how representative the results 
were of actual practice. 
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In 2001, the research committee of the International School Psychology 
Association (ISPA) decided to study international school psychology with a different 
approach. They combined the efforts of Oakland and Cunningham (1992) along with 
those of a study conducted by Curtis, Chesno-Grier, Abshier, and Sutton (2002). The 
study conducted by Curtis and his colleagues examined the practices of school 
psychologists throughout the United States. They utilized a survey that was developed by 
the National Association of School Psychologists (NASP). The results of their study 
proved valuable in understanding practices, demographics, needs, psychologist to student 
ratios, and other elements necessary to further the understanding of school psychology in 
the United States. The ISPA believed they could use an approach similar to that used in 
the Cutis et al. study, in combination with the international approach used by Oakland 
and Cunningham. The ISPA set out to capitalize on the strength inherent in the 
convergence of both strategies by systematically gathering information from multiple 
practitioners in multiple countries. The research committee of the ISPA then developed a 
survey intended to gather valuable information, while remaining sensitive to the diversity 
of school psychology practices throughout the world. The collaborative efforts of 
international colleagues involved in the ISPA research committee culminated in the 
development of the International School Psychology Survey (ISPS). This survey is 
available in Appendix A. Professor Shane Jimerson, University of California - Santa 
Barbara was the chair of this process (Jimerson et al., 2002). 
This writer had an intense interest in international experiences and was fascinated 
with the different roles of school psychology throughout the world. This fascination 
prompted contact with Dr. Jimerson in the summer of 2003. That initial contact led to the 
School Psychology 4 
development of this project, which will be described in greater detail in Chapter 111. 
Problem Statement 
When contacted, Dr. Jimerson and his colleagues had already applied the 
International School Psychology Survey (ISPS) in the five countries of Albania, Cyprus, 
Estonia, Greece, and Northern England (Jimerson et al., 2004). The committee had 
surveys underway in the countries of Australia, China, Germany, Italy and Russia. Dr. 
Jimerson reported that they had not established a contact in the country of Luxembourg. 
Because this writer had lived in Luxembourg, and had established a variety of contacts 
there, Jimerson offered his encouragement and assistance should this writer be interested 
in attempting to distribute the ISPA's survey to Luxembourg's school psychologists. 
With these conversations completed, approval from select faculty at the University of 
Wisconsin - Stout was pursued. Faculty who endorsed this project and agreed to serve as 
Ed.S. thesis committee members were found. 
Rationale, Purpose and Significance of the Study 
The ISPA's research committee's effort to better understand the practices of 
school psychologists throughout the world seemed like a natural extension of this writer's 
personal interests. Seeing that the ISPA was interested in securing data from the country 
of Luxembourg, it was apparent that a complimentary and synergistic relationship could 
exist. The ISPA would benefit from additional data to add to the efforts of their study, 
and the ISPA would allow this writer to use their standardized data gathering tool and 
comparative data for analysis. Luxembourg was a country of particular interest to 
Jimerson and his colleagues because of its uniqueness in comparison to so many 
European countries. Geographically, Luxembourg is one of the smallest countries in 
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Europe. Nevertheless, it is one of the wealthiest countries in the world when considering 
indicators such as average per capita income, as well as car and home ownership. 
Luxembourg has replaced Switzerland as the international banking capital of the world. 
While international banking is a major source of income in Luxembourg, this source 
drives the development and maintenance of many other industries and services. 
Consequently, Luxembourg boasts a 100 percent employment rate. Because of the 
availability of financial resources, taxes in Luxembourg are among the lowest in Europe 
while services, including education, are regarded as being among the best. Luxembourg 
has one of the most educated populations of all the European countries, reporting a 
literacy rate of 100 percent. A large portion of their population fluently speaks the three 
languages of Luxembourgish, German, and French, and many of them speak English as 
well. 
Because of the unique characteristics of Luxembourg, Jimerson and his 
colleagues were interested in securing data on the practices of Luxembourgish school 
psychologists. An analysis of differences among European school psychologists, and 
eventually school psychologists worldwide, would be deficient without the inclusion of 
Luxembourg when considering their unique demographic characteristics. Obviously, this 
established the significance of this study as a contributor to further promoting the ISPA's 
understanding of the diversity reflected in the practice of school psychology throughout 
the world. 
Research Objectives 
The intent of this research project was to survey school psychologists in the 
country of Luxembourg using the ISPA's International School Psychology Survey 
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(ISPS). The application of this survey to Lwrembourgish school psychologists provided 
information regarding the demographic characteristics, training and regulations, roles and 
responsibilities, challenges and research interests of this unique population. The resultant 
data was made available to the data bank of the ISPA research committee to further 
advance the understanding of the practices of school psychology worldwide. 
The writer moved into this project excited about the opportunity of fix-ther 
understanding the international process of the professionalization of school psychology, 
while also contributing to the knowledge base of the profession. A quote from a recent 
Communique' article about the ISPA resulted in further internal motivation for this writer: 
"The International School Psychology Association - ISPA - is rooted in 
the notion that expanding our knowledge of school psychology practices 
and service delivery around the world will enhance the perceptions and 
skills we each bring to our own day-to-day work" (Wasco, 2003, p. 3). 
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CHAPTER 11 
LITERATURE REVIEW 
Introduction 
This chapter will cover a review of literature in an effort to provide an 
informational context to aid in the understanding of the results of this study. 
Recognizing that one of the basic intents of this study is to deliver an improved 
understanding of the evolution of school psychology as a profession at the 
international level, several specific elements were deemed important to be 
included in this review. 
Initially, this chapter describes a theoretical model that describes the 
process of professionalization, or the evolution of a profession. This literature 
review then examines how factors that are external to a profession, including 
environment and context, are influential in shaping the process of 
professionalization. The focus then moves to research that has explored the 
profession of school psychology in the international arena. Because the research 
committee of the International School Psychology Association (ISPA) has been 
the primary collaborator in completing this project, part of this chapter is directed 
towards the efforts they have made to better understand the practice of 
international school psychology. In addition to exploring the details of the 
ISPA's research, the development of their primary data-gathering tool, the 
International School Psychologist Survey (ISPS), is also examined. 
The Development of a Profession 
The profession of school psychology has essentially evolved during the last half of the 
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twentieth century. Prior to the 1950s, training in the United States for those who focused 
on the mental health and learning problems of children was not well organized or driven 
by a focused body of knowledge (Fagan, 1999). In recent years, the United States has 
seen tremendous growth in the training for those interested in such areas. Today, 
universities that offer training programs in school psychology can be found throughout 
the country. Fagan estimates that there are approximately 215 institutions that offer 
masters, specialists, andlor doctoral programs in school psychology. He describes the 
typical specialist degree program as consisting of 67 semester hours, and the typical 
doctoral program as consisting of 102 semester credits. The vast majority of these 
programs are guided by the standards of the American Psychological Association (APA) 
as well as those of the National Association of School Psychologists (NASP). Along 
with the guidelines of the APA and the NASP, there are often requirements from state 
boards of education or boards of examiners in psychology which are designed to regulate 
the profession. The above is offered as a brief overview of evidence supporting the 
notion that school psychology in the United States is an established profession. 
Recognizing that one of the projected outcomes of this study is to advance school 
psychology as a profession on the international level, the focus now turns to a theoretical 
model that describes the process of professionalization. This model, which was 
developed by Ducanis and Golin in 1979, offers a clear exposition of the nature of this 
evolutionary process. The following table illustrates the process. 
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Table 1 
Stages of Professionalization 
Stage Social Context Role Definition Knowledge Base 
- 
1 Social Demand or need Undifferentiated attempts to No unique body 
to be filled fill need. Anyone may try of knowledge 
- - - 
2 Recognition by society that Differentiation-Some people Development of means of 
some fill this need better or group fill need. induction into group, 
than others. transmission of knowledge 
values and skills 
3 Outside recognition of Self-recognition and Development of means of 
special group. development of means of induction into group, 
recognition of who is in group transmission of knowledge 
and who is not. values, and skills. 
- 
4 Outside recognition of the Regulation of group Increasing knowledge 
right to control group membership. leading to specialization 
membership. within role. 
Note. From The Interdisciplinary Health Team, by Ducanis and Golin, 1979, MD, Aspen 
Systems Corporation 
As Table 1 illustrates, Ducanis and Golin characterize the process of 
professionalization with a model that identifies four stages and three domains. Upon 
examining the Social Context domain, there appears to be clear evidence that school 
psychology in the United States has successfully evolved through all four of the 
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identified stages. This writer believes that the same can be said for school psychology 
when considering the four stages of the Role Definition domain. Lastly, when 
considering the domain referred to as Knowledge Base, it also seems evident that the 
profession of school psychology in the United States has successfully navigated the 
identified stages. When considering the field of school psychology on the international 
level, it seems evident that the process of professionalization is not as advanced. 
One of the founders of international school psychology, Catterall, published 
Psychology in the Schools in International Perspectives (1 977- 1979). Unlike previous 
studies confined to one nation, this work offered a broader perspective. He gathered 
information regarding the profession of school psychology from 40 different countries. 
While viewed as a significant contribution, a potential weakness is frequently identified 
in Catterall's work. This concern centers around the fact that he relied on the sole report 
of one individual in each of the 40 countries surveyed. While each of the reporting 
individuals were identified as knowledgeable individuals within their country's field of 
school psychology, the actual level of understanding they had of the typical practitioners 
experience, beliefs, values and needs has been questioned. 
In spite of this methodological concern regarding Catterall's work, his efforts did 
produce a developmental model to describe the different influences that shape the 
development of school psychology as a profession in a country. He identified four 
factors: the country's general level of economic development or financial resources; 
programs of educational development, including it's status and perspective on the 
training and use of teachers; provisions for children needing special education; and, the 
development of psychology and psychological organizations. Using these factors, or 
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status characteristics, Catterall went on to identify four levels of development in school 
psychology. 
Catterall labeled Level IV as the lowest level of development. He suggested that 
countries at this level typically have economies based on agriculture. Their publicly 
supported schools are not well developed, and education is not compulsory. Elementary 
teachers have less formal education and typically come from families with a lower socio- 
economic status than do secondary school teachers. Only extreme cases of physical 
handicap and/or mental retardation are identified for intervention, and frequently that 
intervention is provided in separate institutions. Psychological organizations do not exist, 
and an occasional university undergraduate program in psychology is taught as an 
academic subject, often within the context of other disciplines such as education or 
philosophy. 
Catterall described Level 111 countries as those who have started to develop an 
industrial economy and have established compulsory education laws for children until 14 
or 15 years of age. Countries at this level place an emphasis on educating the general 
education student and there is little to no individualization of instruction. There are some 
classes for the less severely handicapped children, and advocacy groups are developing to 
inform the public of the need for this type of education. Psychological groups are in 
existence, but exist primarily to advocate for the legal protection of psychological 
practice. Typically, school psychologists in countries at this level are former teachers 
who return to school to secure minimum training for the profession of school psychology. 
Catterall contends that Level I1 countries demonstrate a high level of industrial 
development and good rates of employment. Educational programs are available from 
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preschool through postsecondary, and the goal is to educate all children. There is no 
differentiation in training requirements for elementary and secondary teachers, although 
there is greater specialization. A broad range of services and interventions are available 
to meet the needs of students with increasingly recognized complex learning problems. 
Psychological organizations are well organized and psychology is held in esteem by other 
professions. One or more of these organizations exist exclusively for school 
psychologists, in recognition of the unique needs of these professionals. School 
psychology exists as a separate entity and functions predominantly at just below the 
doctoral level. 
According to Catterall, Level I countries distinguish themselves by valuing the 
quality of life over the production of materials. Education is focused on how to live life 
more effectively in the present and make better use of one's leisure time. The unique 
needs of the individual learner are fit into a particular cumculum that is under the 
direction of a professional teaching staff. The gap between regular and special education 
has been closed and services previously thought to be "special" are seen as extensions of 
the individualization that is reflected in the overall educational offerings. There is greater 
energy being directed toward the individualization of education in regular education and 
not just specific to special education. Psychological organizations exist and are respected 
entities. Catterall maintains that these most advanced countries will facilitate 
international communication within the profession of school psychology. He asserts that 
it is their responsibility because they should be committed to the ideal of fostering 
development in all countries of the world. Obviously, an outcome of this study, in 
collaboration with the efforts of the research committee of the International School 
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Psychology Association, is to contribute to the advancement of understanding and 
promoting the development of the profession of school psychology throughout the 
world. 
As suggested at the outset of this discussion of Cattera117s efforts, there are 
questions regarding his reliance upon one reporting school psychologist to represent each 
country. In addition to that uncertainty, there are also concerns about his work that are 
inherent to any stage-based model. For instance, a stage model suggests that progress is 
sequential, even, and driven toward a predetermined goal. As such, this type of model 
may be pressed to account for uneven development within a country based upon elements 
such as unevenly distributed resources and wealth, or serendipitous events that affect 
specific locales in a country or profession. Such events may include exceptional internal 
leadership, or the unexpected availability of a resource such as outside support for 
research andlor program development. In spite of these concerns for Cattera117s seminal 
work, his thoughts are still valued for providing a means of understanding the influences 
that mold the way school psychology develops internationally. In fact, when considering 
his model in relation to the first five countries surveyed with the International School 
Psychology Survey (Jimerson et al., 2004), his model certainly appears to have face 
validity. Even a cursory application of his model to these countries suggests that the 
evolution of school psychology in a nation is closely correlated to the level the country 
would be assigned in Catterall's model. 
This section of the literature review was designed to establish an understanding of 
the process of establishing a profession as being separate and distinct from other 
professions, or professionalization. Further, this section provided a model for 
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understanding the greater societal context within which professions develop that seems 
relevant to this study. 
The International Study of the Profession of School Psychology 
In the mid 1950s, Wall (1956) edited a report of the United Nations Educational 
Scientific and Cultural Organization (UNESCO). The report examined information from 
a group of experts addressing the educational and mental health needs, and services 
available to children in Europe. The work of Catterall(1977-79), some 20 years later, 
indicated that in contrast to the work of Wall, circumstances in many of these countries 
had improved. Catterall, in these same works, established his developmental model 
designed to understand how societal context influences the evolution of school 
psychology as a profession. 
In the early 1990s, Oakland and Cunningham (1 992) gathered information from 
school psychology experts in 54 nations. Their efforts were similar to those of Wall in 
1956, and Catterall in 1977-1979, which allowed for comparisons to be made among the 
studies. Their findings were presented on the basis of the respondents as a whole, and 
examined the differences between what they referred to as developed and developing 
nations (as identified by Catterall's levels). Among other findings, Oakland and 
Cunningham suggested that among the 54 nations they surveyed, school psychologists 
tended to be predominantly young, female and shared similar views and conceptions 
about the profession. Discrepancies were noted when the country's gross national 
product (GNP) was considered. As an example, in low GNP countries, it was determined 
that school psychologists experienced less favorable circumstances than their high GNP 
colleagues. These circumstances included elements such as salary, ratio of psychologists 
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to students, years of experience, training opportunities, and external threats to their 
profession. Oakland and Cunningham concluded from their work that school psychology 
on the international level was an established, but still an evolving profession. 
The work of Ezeilo (1992) helped to establish the utility and value of international 
colleagues gathering and sharing information. Ezeilo, who was aware of Oakland and 
Cunningham's work that reflected discrepancies based upon the GNP of the countries, set 
out to study the largely low gross national product countries of Africa. Among other 
things, Ezeilo maintained that collaborative efforts would be helpful and necessary for 
the advancement of school psychology in that region of the world. He suggested that 
international organizations could help low GNP nations by promoting research, 
professional associations and training opportunities. 
In recent years, the National Association of School Psychologists (NASP) has 
distributed various surveys to school psychologists in the United States. In one recent 
effort, Curtis, Hunley, Walker, and Baker (1999), surveyed over 2000 NASP members 
examining demographic factors, preparation and training, and details of their practice. 
The efforts of their study were the third piece of a longitudinal process started in 1991 
designed to identify possible trends. Their study reported an increasing number of older 
practitioners, a decrease in psychologist to student ratios, and an increase in time devoted 
to special education services. Obviously, this sort of research provides valuable 
information regarding the state of school psychology as a profession in the United States. 
As has been described, Oakland and C u ~ i n g h a m  (1992) focused their efforts on 
surveying one school psychologist from 54 different countries. Curtis, Hunley, Walker, 
and Baker (1999) surveyed practitioners from the United States. The research committee 
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of the International School Psychology Association (ISPA) decided to capitalize on the 
strengths of both studies. Under the leadership of Dr. Shane Jimerson of the University 
of California - Santa Barbara, this committee set out to establish a survey tool that could 
be applied internationally with school psychology practitioners. They intended for their 
survey to facilitate the intended purposes of the research committee of ISPA, which are to 
explore the diversity of the profession of school psychology and promote the exchange of 
information and resources around the world. In response, they developed the 
International School Psychology Survey (ISPS) and set out to survey psychologists in 
five countries (Jimerson et al., 2004). The efforts of these professionals, and the 
development of the ISPS, constitute the basic work from which this study is an extension. 
In recognition of the collaborative effort of this study with ISPA, their efforts to establish 
the ISPS, and their initial research efforts, are of relevance and will be explored. 
The Development of the International School Psychology Survey 
As chairperson of the research committee of the International School Psychology 
Association (ISPA), Dr. Jimerson initiated the development of a draft survey instrument. 
He modified a survey previously used by NASP in the United States, and then circulated 
it to his colleagues on the research committee. Upon receipt of feedback from his 
colleagues, he revised the survey and redistributed it to his colleagues. This revision 
process was repeated four more times. After the fifth revision, the research committee 
believed they had anived at a finished product. Among inclusions in the final version 
were key questions from the study of international psychologists completed by Oakland 
and Cunningham (1992). The final version of the ISPA's International School 
Psychology Survey (ISPS) was unanimously approved by the research committee of the 
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ISPA (Jimerson & ISPA Research Committee, 2002). Once approval was secured, the 
ISPS was then distributed to country representatives for translation and distribution for 
the initial study. 
The ISPS, which is available in Appendix A, consists of 46 items that address five 
main areas. These main areas are the: a) characteristics of school psychologists; b) 
training and regulation of the profession of school psychology in their country; c) roles 
and responsibilities of their position as school psychologists; d) individual and 
professional; and e) research needs. In addition, the ISPS asks the respondents what they 
perceive as the potential role of the ISPA in their country. 
From review of the ISPS, contained in Appendix A of this paper, the reader can 
see that the survey items are primarily multiple choice questions, with several open ended 
questions as well. The characteristics of the sample are determined by twenty items 
asking participants for information ranging from gender and age, to favorite and least 
favorite aspects of the profession. Professional training and regulation factors are 
determined by asking six questions designed to determine the respondents' level of 
educational preparation, requirements for practice, and sources of funds for their salary. 
The roles and responsibilities of school psychologists are measured by having 
respondents answer fifteen items requesting information such as the average number of 
hours spent in various settings and engaged in specific practices and tasks, as well as 
questions to elicit perceptions regarding the ideal roles of a school psychologist. 
Challenges to the profession are assessed by two items asking for internal and external 
factors that jeopardize the delivery of school psychological services in each country. The 
general topic of research is addressed by asking the participants to identify what they 
School Psychology 18 
perceive as the relevance of research to their professional practice, the availability of 
research journals, and what they believe are the most pressing or important topics to be 
researched in their setting. 
The initial ISPA study was done on the basis of a convenience sample. Jimerson 
and his colleagues decided they would use members of the research committee of the 
ISPA as their initial research cohorts. There were representatives on this committee from 
Albania, Cyprus, Estonia, Greece and Northern England. These country representatives 
were responsible for translating the ISPS from English to the appropriate language for 
their respective country. Further, they were responsible for distribution and collection of 
the ISPS. Jimerson formulated a research team at the University of California-Santa 
Barbara that was responsible for coordinating contacts among the various nations, 
receiving and processing the surveys, and completing the data analyses. 
Jimerson's ISPA research committee colleague from Albania contacted every 
school psychologist living in Albania. Recognizing there were only 1 1 school 
psychologists in Albania, this was not an overwhelming task. This data gathering was 
also facilitated by the fact that 9 of the 11 lived in the capital area of Tirana. Another 
survey was sent via mail to another school psychologist 54 kilometers from the capital 
city, and another was sent to a member in Kosovo. All 1 1 of the surveys distributed were 
completed and returned. 
Another research colleague of Jimerson's was from the country of Cyprus. This 
colleague contacted the Principal School Psychologist of the Division of Educational 
Psychological Services in the Cyprus Ministry of Education to invite her to participate in 
the study. Questionnaires were subsequently distributed to all 17 psychologists working 
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full-time in the Division. Of those distributed, 11 surveys were completed and returned. 
The surveys were distributed in the country of Estonia during three school 
psychologist regional meetings. These were meetings of the Estonian Association of 
School Psychologists. The ISPS survey was described at each of these three meetings 
and distributed with addressed envelopes to facilitate return. A total of 40 surveys were 
distributed, resulting in a return rate of 22. The total number of school psychologists 
employed in Estonia is approximately 130, but several work on a part-time basis. It was 
noted that most of the completed surveys came from school psychologists who were 
employed on a full-time basis. 
In Greece, members of the research team identified school psychologists working 
in the public special schools, private schools, and school-linked services of municipalities 
in the greater Athens area. These psychologists were contacted by phone. Once 
participation was agreed upon, the surveys were hand delivered and collected by research 
assistants. Fifty school psychologists, making up the majority of professionals employed 
in the area, agreed to complete the survey. Of the total Greek sample, 11 were working 
in public special schools, 26 in private schools, and 13 in mental health centers providing 
psychological services to the schools. It should be noted that in Greece there are only 
positions for psychologists in the public special schools and private schools. There are 
typically no positions for psychologists in the Greek regular schools. In 2002, upon 
completion of the initial ISPA study, Centers for Psychological Assessment, Diagnosis, 
and Intervention were founded in various areas of Greece and new positions for 
psychologists were made available for contract purposes. 
In Northern England, a letter was written to the Principal Educational 
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Psychologists (PEPs) in each of the 40 educational authorities in the North of England. 
In this region there are relatively equal numbers of urban and rural areas. The PEPs were 
invited to distribute the ISPS questionnaires to their Educational Psychologist colleagues 
with an addressed envelope for return of the completed survey. A total of 300 surveys 
were distributed to the psychologists of the Northern England region. A total of 73 
completed surveys were returned. 
Global Interpretation of the Initial ISPS Study 
Recognizing that the results from these five nations will constitute data for a 
detailed comparison of this writer's results in Chapter IV, at this time, the results of this 
initial ISPA study will only be described in a more global perspective. This will provide 
the reader with a sense of the kind of data generated through application of the ISPS in 
its' intended international setting. 
Comparisons and interpretations of the results from one country to the next 
warrants caution. One must be cognizant of the level of professionalization achieved by 
school psychology in each country (Decanis & Golin, 1979), as well as the level of 
contextual development of each country as suggested by the work of Catterall (1977- 
1979). 
Interpreting the results of this study in a more holistic fashion, results suggest that 
the majority of practicing school psychologists in these five countries are females. 
Countries with younger practitioners had a higher percentage of female representation. 
The age of the practitioners in a country appeared to be related to the length of time the 
profession of school psychology has existed within the country. The longer the 
profession had been in existence, the older the practitioners tended to be, and the newer 
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the profession, the younger the average practitioner age. Regarding language spoken, the 
Northern England psychologists were the only group reporting predominantly 
monolingual fluency in English. In all other countries surveyed, the most common 
second languages spoken were English or French. The Cyprus sample reported fluency 
in both of these languages. In an effort to reach the largest numbers, Jimerson and his 
research committee decided that the circulation of research and other information for 
school psychologists should be printed in English andlor French. 
Surprisingly, the most and least rewarding aspects of the profession of school 
psychology were similar for the participants in all of the countries. In general, they found 
it rewarding to help produce change and work with people, while reporting universal 
disdain for administrative paper work. In addition, there was also widespread 
endorsement of disliking the lack of organization in their roles as school psychologists. 
The research committee interpreted this finding as suggesting the existence of insufficient 
standards or professional regulations. Another possible inference of this result may have 
been due to the multiple responsibilities of the surveyed school psychologists. 
In 1956, Wall suggested a ratio of one school psychologist per 7000 students as a 
worldwide goal for school psychology. In 1979, Catterall reported that ratios were 
consistently meeting, and in some cases, exceeding this standard. m l e  NASP 
recommends a ratio of one to 1000, data suggests that only one quarter of school 
psychologists in the United States report ratios of less than one school psychologist per 
1000 students. In fact, it is believed that one third of all American school psychologists 
exceed a ratio of one to 2000 students (Curtis et al., 1999). The initial ISPA study 
reflected international ratios that varied from one per 580 to one per 9050. 
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The ISPS questions directed at regulation and training resulted in several 
interesting findings. Variation in highest degree earned among study participants seemed 
directly proportional to both the training opportunities available in each country as well 
as their opportunities to study abroad. In Cyprus, nearly 80 percent of the participants 
had Master's degrees, and the remaining 20 percent possessed Ph.D.s. In Estonia, where 
graduate courses in school psychology began only five years ago, several of the 
practicing school psychologists were enrolled in those courses at the time of the study. In 
the future, it seems reasonable to assume that a greater percentage of Estonian school 
psychologists will possess a graduate degree. In a similar vein, results of the study 
indicated that only one of five countries required teaching experience as a prerequisite for 
entry into the profession of school psychology. While Wall (1956) strongly 
recommended teaching as a prerequisite to school psychology practice, Oakland and 
Cunningham (1992) reported a trend of decreasing importance placed upon teaching as a 
prerequisite to entry of the profession. 
Oakland and Cunningham's (1992) international research of school psychologists 
determined that the primary tasks of school psychologists were assessment and 
intervention. In the study conducted by Curtis et al. (1999), they reported that 
psychologists in the United States spend the majority of their time conducting 
psychoeducational evaluations. A study (Farell& Kalambouka, 2000) of teacher's 
perceptions of school psychologists in different countries revealed that the vast majority 
of teachers viewed conducting evaluations as a primary function of school psychologists. 
In contrast, the ISPA's study of five countries revealed that 25 percent was the largest 
amount of time devoted to psychoeducational evaluations in any of the countries 
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examined (Jimerson et al., 2004). The remaining four countries reported less time 
devoted to this task. With these figures reported, it is interesting to note that the school 
psychologists who participated in the ISPA's study identified assessment and counseling 
as their top two ideal roles. If continued, this type of discrepancy between what they 
actually are doing and what they would ideally like to do could result in significant 
dissatisfaction and subsequent departure from the profession. 
Across the five countries included in this study, a lack of leadership within their 
profession and lack of research and evaluation were the most frequently identified 
internal challenges. In contrast, there were many more external challenges identified. 
The lack of funding to adequately support school psychological services was the most 
prominent external challenge identified. Interestingly, funding was consistently 
identified as an external challenge regardless of the GNP of the country. Oakland and 
Cunningham (1992) previously reported this was a concern more specifically and 
frequently associated with low GNP countries. School psychologists in Estonia also 
identified political instability as a primary external threat to the profession of school 
psychology in that country. 
With the exception of practitioners in Albania, all other participants indicated that 
research is very relevant to their professional practice. However, not a single respondent 
in the study indicated that they spend time in research-related activities. Oakland and 
Cunningham (1 992) reported similar findings in their research and concluded that school 
psychologists may want to be consumers of research, but not producers of research. The 
respondents of these five countries identified learning difficulties and their remediation, 
and school failure or dropout as the topics most in need of research. Respondents in 
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previous studies identified cross-cultural issues and child development as areas most in 
need of further research. These differences may be due to changing times, or the 
differing nature of respondents in the two studies. 
The last section of the ISPS is designed to determine the respondents' perceptions 
of the potential role of the ISPA in their country. The primary role respondents in these 
five countries identified for that of the ISPA was that of distributing research results to 
practitioners. Ji addition to this role, the respondents also believed that the ISPA should 
provide professional development, such as workshops and colloquium sessions. The 
sharing of knowledge was a theme frequently identified by the respondents. Another 
common theme among respondents was a lack of familiarity with the ISPA. As an 
immediate result of this finding, the ISPA is currently exploring ways to increase 
awareness of their existence among international school psychologists. 
Ji conclusion, similarities and differences were reflected among the respondents 
of the five countries included in this 2002 study. This study is being used as a 
springboard for fiu-ther studies of school psychologists and the profession of school 
psychology on the international level. As of this writing, Jimerson and the research 
committee of the ISPA are analyzing data to develop a report regarding school 
psychologists who responded to the ISPS in the countries of Australia, China, Germany, 
Italy and Russia. The information collected by this study from school psychologists in 
the country of Luxembourg is part of the third ISPS study. 
Summary 
This literature review was designed to reveal a model for the evolution of a 
profession, as a means of establishing a baseline for the understanding of the 
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professionalization of school psychology in the international arena. In addition, a model 
was presented for understanding how contextual characteristics of a country can and do 
shape the evolution of a profession such as school psychology. Recognizing the diverse 
natures of the countries of the world, a researcher needs to develop a sensitivity to the 
contextual elements within the practice of school psychology. 
The literature review focused on significant pieces of past research of 
international school psychologists and the nature of the profession in various countries. 
Lastly, the review focused on the initial study using the ISPS, which was conducted by 
the research committee of the ISPA. Recognizing that this project is a collaborative 
effort with the ISPA, and relies on the ISPS as the data-gathering tool, it seemed essential 
to attend to this effort in some detail. 
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CHAPTER I11 
METHODS 
Research Design 
This project is built around a descriptive survey research model employed by the 
International School Psychology Survey (ISPS). The ISPS is a standardized survey tool 
used by the research committee of the International School Psychology Association 
(Jimerson & ISPA Research Committee, 2002). This study was conducted in 
collaboration with the International School Psychology Association's research 
committee. The chairperson of this committee, Dr. Shane Jimerson of the University of 
California - Santa Barbara, was the primary contact and collaborator throughout this 
study. Dr. Jimerson and his colleagues intend to include the results of this study of 
Luxembourgish school psychologists with other information from school psychologists 
throughout the world. Because the surveyed population (school psychologists in the 
country of Luxembourg) was relatively small and accessible, there was no need to 
consider employing representative sampling procedures. Instead, efforts were expended 
to survey the entire population of school psychologists. 
Subject Selection 
Once this writer became aware of the International School Psychology 
Association's efforts to advance the understanding of the profession of school 
psychology on an international level (Jimerson et al., 2004), Dr. Jimerson was contacted 
at the University of California - Santa Barbara. The initial contacts proved fruithl as 
both this writer and Dr. Jimerson realized they could be helphl to one another. Jimerson 
and the ISPA had already developed a standardized survey tool, the ISPS, and employed 
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this tool in five countries. This writer had lived in Luxembourg, possessed contacts and 
accessibility to the population, and Dr. Jimerson and his colleagues were interested in 
securing data from Luxembourg. School psychologists in Luxembourg were of particular 
interest to the ISPA's research committee because of the country's uniqueness. 
The small country has a total population of 454,000 people, with a landmass of 
999 square miles. Luxembourg's landmass is slightly smaller than the state of Rhode 
Island. In spite of being one of the smallest nations in Europe, it is unique as a result of 
their national wealth. When considering factors such as per capita wealth, and car and 
home ownership, Luxembourg is regarded as one of the wealthiest nations in the 
European Union. It has replaced Switzerland as the international banking capital of the 
world, and revenue from this industry has served to develop and support other industries 
and services within the country. Luxembourg boasts that no Luxembourgish citizen lives 
at a point equal to, or below, the international standard of poverty. The opportunity for 
employment is so great that 30 percent of their labor force commutes to Luxembourg 
from surrounding countries (this percentage of employees commuting in from other 
countries is larger than that observed in any other European country). They have a 100 
percent literacy rate, and most individuals are able to speak at least three languages. It is 
widely acknowledged that contextual elements unique to a nation significantly impact the 
evolution and practice of school psychology in that setting (Catterall, 1977-1979). In 
recognition of the strength of contextual elements present in Luxembourg, the ISPA was 
keenly interested in securing data from their school psychologists. 
Schools in Luxembourg function like a large school district in the United States. 
They are governed by the Luxembourgish Ministry of Education. The Ministry has 
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several administrative bodies that are responsible for certain functions necessary to 
operate a school district. The body responsible for overseeing the school psychologists is 
called the Centre de Psychologie et d'orientation Scolaires (CPOS), which translates into 
"The Center of Psychology with an Educational Orientation." This center, directed by 
Dr. M. Fari Khabirpour, oversees the 39 school psychologists who are employed in the 
country of Luxembourg. As a result, CPOS, which is located in Luxembourg City, was 
the primary target for applying the ISPS in Luxembourg. The director of CPOS, Dr. M. 
Fari Khabirpour, was contacted to secure his cooperation, and ultimately the cooperation 
of all the school psychologists under his direction. Recognizing this center oversees all 
of Luxembourg's practicing school psychologists, it constituted the only sample surveyed 
for this study. 
Instrumentation 
The data-gathering tool employed in this study is the International School 
Psychology Survey (ISPS). This tool was developed by the research committee of the 
International School Psychology Association (ISPA). Although school psychological 
services around the world are currently undergoing rapid development, there exists little 
comparative information about the training, roles, and responsibilities of school 
psychologists or the variety of contexts in which they work. The ISPA believed that 
securing a more systematic understanding of these elements could better assist both new 
and established school psychological services, as well as assist trainers and their 
representative programs to more effectively plan future development. Therefore, in 2001, 
the ISPA research committee used a survey format used by NASP to develop a survey 
that would be appropriate for application at an international level. Dr. Shane Jimerson, of 
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the United States, assumed chair responsibility for this process. Once an initial draft was 
developed, it was circulated among their international colleagues for approval. After five 
revisions, the ISPA research committee completed the International School Psychology 
Survey (ISPS). 
The ISPS is comprised of 46 items. The survey is available in Appendix A. 
These items are designed to gather information in five principal areas: a) individual 
characteristics of school psychologists (20 items); b) training and regulation of the 
profession in their locale (6 items); c) roles and responsibilities, both actual and ideal (15 
items); d) challenges they face, both internal and external to the profession (2 items); and, 
e) research interests and perceived needs for further research (3 items). Additionally, the 
ISPS solicits feedback from the respondents regarding what they perceive as the most 
valuable role for the ISPA to serve in their country. 
This writer had the benefit of using the ISPS in this study after it had already been 
applied by the ISPA in a study of school psychologists from five other countries 
(Albania, Cyprus, Estonia, Greece, and Northern England). Because the ISPS served as 
an effective tool for the ISPA in previous studies, this writer felt confident employing the 
survey in this study. In addition, in order to facilitate comparisons with data already 
gathered by the research committee of the ISPA, it was also imperative to utilize the same 
data-gathering tool. 
Data Collection Procedures 
Dr. M. Fari Khabirpour, director of the Centre de Psychlogie et d'orientation 
Scolaires (CPOS) in Luxembourg City, was contacted to secure the support and 
involvement of his school psychologists. This Center is responsible for assigning, and 
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administering school psychologists within Luxembourgish schools. The center employs 
39 school psychologists. Once Dr. Khabirpour's cooperation was engaged, the names 
and contact information for each school psychologist working in Luxembourg were 
requested. Once this information was obtained, the ISPS was delivered with postage paid 
retum envelopes to each of the psychologists in their respective schools. The ISPS was 
made available in both English and German so the school psychologists could respond in 
their preferred language. With each survey distributed, an informational letter was 
attached to explain the nature of the study, including the level of anonymity and 
confidentiality, potential risks associated with the study, and contact information. The 
psychologists' decision to complete and retum the survey indicated that they fully 
understood the nature of the study and provided their consent to participate. This letter is 
available in Appendix B. This was the same practice employed by the ISPA in their use 
of the ISPS in other countries. 
Data Analysis 
In this study, data analysis follows the same format previously established by the 
work of the research team of the ISPA. The 46 items that constitute the ISPS most 
readily lend themselves to being interpreted on a group basis with the use of percentages, 
means, and ranges. For example, percentages are used to communicate the number of 
female and male respondents, and ranges are used to indicate the range of age amongst 
the respondents. Other data reported include: average years of experience as a school 
psychologist, range of years of experience, percentage of sample holding various degrees, 
ratio of school psychologists to children served, range of ratios represented, percent of 
time spent in various activities (such as conducting evaluations, counseling, teacherlstaff 
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consultation, parent consultation, and administrative responsibilities), and rank ordering 
of ideal activities related to their roles. 
Analyzing the data in this fashion seemed most expedient, because it is the means 
of analysis already employed by the ISPA and it quickly lends itself to being utilized by 
them for comparative purposes. 
For those surveys returned in the German language, the researcher used the 
services of her husband as a translator. The researcher's husband is a German citizen, 
native German speaker and is fluent in the English language. 
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CHAPTER IV 
RESULTS 
Introduction 
This study was designed to determine the perceptions of school psychologists in 
the European country of Luxembourg. The study was completed in collaboration with 
the research team of the International School Psychology Association (ISPA). The 
chairman of that group, Dr. Shane Jimerson of the University of California - Santa 
Barbara, was the primary collaborative contact for this study. 
As described in Chapter 11, while studies have been completed to explore the state 
of school psychology and the perceptions of school psychologists in the United States, 
little has been done to accomplish the same on an international level. The ISPA has 
attempted to establish a reliable database of school psychologists' thoughts and 
perceptions from various countries throughout the world. This study was an extension of 
the work conducted by the ISPA over the preceding two years. In accomplishing this 
goal, the ISPA believes they will be able to address a number of issues. For instance, it 
will allow them to better determine the status of school psychology as a profession 
worldwide, to identify potential impediments to the evolution of the profession and to 
determine perceptions of school psychologists throughout the world regarding their 
training needs and research interests. 
In an effort to gather information from school psychologists from around the 
world, the research committee of the ISPA engaged in the process of developing a survey 
tool to utilize. After several revisions of a survey previously used in the United States by 
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the National Association of School Psychology (Curtis et al., 1999), and a survey used in 
a previous international study (Oakland and Cunningham, 1992), a final version was 
agreed upon. This survey is available in Appendix A. This instrument, the International 
School Psychology Survey (ISPS), was then utilized to survey school psychologists in 
five countries. These countries were Albania, Cyprus, Estonia, Greece and Northern 
England. At the time of writing this report, the research committee of ISPA was using 
the ISPS to gather data from school psychologists in Australia, China, Germany, Italy and 
Russia. The results of this study are a collaborative element of the third major ISPA 
study. 
The ISPS is a 46 item survey designed to determine the perceptions of school 
psychologists in five principal areas: a) characteristics of the responding school 
psychologists; b) training and regulation of the profession in their locale; c) actual and 
ideal roles and responsibilities; d) internal and external challenges to practice and the 
profession; and e) research interests and needs. Additionally, beyond these areas, the 
ISPS solicits feedback from the respondents regarding what type of role they perceive the 
ISPA playing in their country. The ISPS items are predominantly multiple-choice 
questions, followed by some items requiring written responses. 
Jimerson and his international colleagues were interested in securing data from 
Luxembourg because of the country's unique nature. While one of the smallest countries 
in Europe geographically, the fact that it is an international banking center has made it 
one of the wealthiest. It has one of the highest per capita incomes in Europe, a 100 
percent literacy rate, and h l l  employment with 30 percent of the workforce consisting of 
workers who commute into Luxembourg from neighboring countries. Because of these 
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and other characteristics, the ISPA believed it would be important to gather data from 
school psychologists in Luxembourg. 
School psychologists in Luxembourg are governed by the Luxembourgish 
Ministry of Education. One of the Ministry's administrative bodies, the Centere de 
Psychologie et d70rientation Scolaires (CPOS), is responsible for overseeing school 
psychologists. The CPOS was willing to cooperate with this study, and the agency 
supplied the names and contact information of every school psychologist employed in 
Luxembourg. The school psychologists were asked to complete a survey, and those who 
completed the ISPS constituted the survey sample for this study. 
The results of this study are presented in the same format employed by the 
research committee of the ISPA (Jimerson et al., 2004). While the ISPA7s presentation 
format is a convenient means of displaying the results, it also facilitates a comparison of 
the results of this study to other findings. 
Results 
A descriptive analysis to examine the frequency of responses was completed and 
summarized. The data is presented in table format in Appendix C. The following 
discussion includes information regarding the characteristics, training requirements and 
regulations, roles and responsibilities, challenges, and research interests of the 
participating school psychologists. Fifteen school psychologists in Luxembourg 
completed the International School Psychology Survey. Because some of the 
respondents left select questions unanswered, the results of this study may not be 
representative of the total number of participants. 
The demographic characteristics of the responding school psychologists in 
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Luxembourg are shown in Table 2 of Appendix C. Of the school psychologists surveyed, 
94 percent of them were female. Their mean age proved to be 34 years of age. On 
average, the participants had seven years of experience as a school psychologist, and 
three years of teaching experience. All of the respondents indicated that they held 
degrees equivalent to that of a Master's Degree. Due to the fact that there is not a 
university in the country of Luxembourg, all of the respondents pursued their degrees 
internationally. The vast majority of them were educated in French or Belgian 
universities. As most people in Luxembourg speak three languages, it came as no 
surprise that 100 percent of the surveyed psychologists reported that they are fluent in 
two or more languages. Further, all reported fluency in the three languages of 
Luxembourgish, French and German. Many of the respondents included English, Italian, 
or Dutch as languages they command, as well. When considering professional literature, 
87 percent of the respondents reported reading in two or more languages. Most of them 
indicated that they are most likely to read professional literature in French or German. 
Nearly three quarters of the school psychologists surveyed indicated that they read 
professional literature in English. 
The professional characteristics of the respondents are reported in Table 3 of 
Appendix C. The respondents reported that the average ratio of school psychologists to 
school aged children in Luxembourg is one school psychologist per 880 students. The 
ratios ranged from 1 per 350 to 1 per 1,800 students. Those with higher numbers of 
students were more likely to work in urban settings. The National Association of School 
Psychologists recommends a ratio of one school psychologist per 1,000 students. 
Nonetheless, recent data indicates that only one quarter of the school psychologists in the 
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Untied States are responsible for fewer than 1,000 students, and it is estimated that one- 
third of the psychologists in the U.S. individually serve more than 2,000 students (Curtis 
et al., 1999). Of the Luxembourgish school psychologists surveyed, 47 percent reported 
that they were currently receiving supervision in their roles. The respondents 
consistently reported that 40 hours of work per week constitutes a full time position in 
Luxembourg. With regard to professional membership, none of the respondents 
indicated that they are members of the International School Psychology Association. 
However, 88 percent of them did report that they are members of their nation's school 
psychology association. 
Similarities were observed within the open response questions regarding the 
participants' most and least liked aspects of being school psychologists in Luxembourg. 
This information is presented in Table 4 of Appendix C. Most respondents indicated that 
they enjoy having varied responsibilities as well as having the opportunity to provide 
direct services to students. When questioned about their least liked aspects, the school 
psychologists consistently reported that they dislike the fact that they rarely have the 
opportunity to work with students over an extended period of time. In addition, they 
provided information suggesting they find it difficult to collaborate with teachers and 
other school personnel. 
The results regarding the percentage of time the respondents spend completing 
different school psychology related tasks are reported in Table 5 of Appendix C. As a 
group, they reported spending the greatest amount of time counseling students. This task 
accounted for 32 percent of their work related activities. The respondents provided 
information suggesting they spend 16 percent of their time consulting with parents and 
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families, and another 16 percent carrying out administrative responsibilities. On the 
average, school psychologists in Luxembourg spend 12 percent of their time conducting 
psychoeducational evaluations. The respondents indicated that 1 1 percent of their time is 
invested in other duties including, but not limited to, research and working on individual 
projects. Following these duties, the Luxembourgish school psychologists reported 
spending less than 10 percent of their time consulting with teachers and staff, providing 
direct interventions, providing primary prevention programs, and conducting staff 
training and in-service programs. 
The ISPS also asked the school psychologists to provide information regarding 
the tasks they perform on a monthly basis. Table 6 of Appendix C includes that 
information. The respondents reported that on average, they conduct 13 
psychoeducational evaluations, work with 20 students in individual counseling sessions, 
and facilitate two counseling groups per month. In addition, the respondents indicated 
that on average they have six consultation cases, present one in-service program, and 
conduct one primary prevention program per month. 
The respondents' perceptions of the ideal school psychology role and the extent to 
which they are able to exercise that role are listed in Table 7 of Appendix C. The 
respondents reported that engaging in administrative responsibilities, consulting with 
teachers and staff, and conducting staff training and in-service programs were amongst 
their least-liked activities. They consistently rated counseling students, providing direct 
interventions and consulting with parents and families as their most ideal activities. 
When asked to identify how often they are able to participate in their ideal roles, 27 
percent indicated that they can do so to a "great extent," 67 percent indicated an "average 
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amount", and six percent reported that they are allowed to participate in their ideal roles 
to a "limited extent." 
External dhallenges to the delivery of school psychological services are presented 
in Table 8 of Appendix C. Nearly three quarters of the respondents perceive the 
possibility of other professional groups taking their positions as a significant external 
challenge jeopardizing their service delivery. Similarly, 64 percent of them indicated that 
the low status of school psychology is a significant challenge. Fifty percent of the 
respondents reported that conflicts with competing professional groups is an issue, while 
36 percent identified a lack of money to properly fund services as a challenge. Fourteen 
percent of the respondents endorsed a low status of education in their country as also 
jeopardizing service delivery. 
Perceived internal challenges to the delivery of school psychological services are 
listed in Table 9 of Appendix C. The greatest number of respondents, 64 percent, 
indicated that a lack of research and evaluation is a significant internal challenge. Half of 
them reported that a lack of professional standards governing professional services in 
Luxembourg is also an area of concern. Forty three percent of the respondents endorsed 
a lack of adequate supervision as well as conflicts of leadership within the profession as 
internal challenges to the delivery of school psychological services. Thirty six percent of 
the school psychologists surveyed reported that lowering standards for selecting or 
preparing professionals is a concern, while 28 percent indicated that a lack of leadership 
within the profession is an internal challenge. Less than 15 percent perceived 
professional burnout, a lack of peer support fiom other school psychologists, and more 
able professionals leaving the profession as internal challenges jeopardizing service 
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delivery. 
The survey asked the school psychologists to rate the importance of research to 
the profession and practice of school psychology in their country. They were also asked 
to list research topics they perceive as needed or potentially valuable to the profession. 
Table 10 of Appendix C presents the data provided by the respondents in Luxembourg. 
Only 13 percent of the respondents reported that they perceive psychological research as 
being "very relevant" to their practice. The majority of the respondents indicated that 
psychological research is only "somewhat important (60 percent)." Surprisingly, 27 
percent of the respondents reported that they view psychological research as "irrelevant." 
Table 11 in Appendix C identifies the most common responses the school 
psychologists in Luxembourg provided when they were asked to list research topics they 
deem valuable. The most frequently cited topics involved drug use and violence in the 
schools. 
Discussion 
The initial study conducted by the research committee of the International School 
Psychology Association (ISPA) was intended to begin to establish a reliable database of 
the thoughts and perceptions of school psychologists throughout the world (Jimerson et 
al., 2004). The ISPAys study intended to address issues including: the international 
status of school psychology as a profession, the perceptions of school psychologists 
throughout the world, and the different training philosophies and requirements used 
around the globe. The initial ISPA study gathered and analyzed data from the five 
countries of Albania, Cyprus, Estonia, Greece and Northern England. 
When considering the demographic characteristics of the surveyed 
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Luxembourgish school psychologists, they most closely resembled the Greek school 
psychologists surveyed in the ISPA's study. Similar to those surveyed in Luxembourg, 
the school psychologists in Greece had a mean age of 35, with an average of eight years 
of experience as a school psychologist, and three years of teaching experience. While 
100 percent of the informants in Luxembourg reported that they have a degree equivalent 
to a Master's degree, the vast majority of the Greek informants also possessed such 
degrees. Like school psychologists in Luxembourg, 100 percent of those surveyed in 
Greece reported that they are able to speak two or more languages. 
When comparing the professional characteristics of the school psychologists in 
Luxembourg to those surveyed by the ISPA, there is no single country remarkably similar 
to Luxembourg in all characteristics. The school psychologists in Luxembourg resemble 
those in Estonia when it comes to the ratio of school psychologists to students. The ratio 
in Estonia is one school psychologist to 690 students. In Luxembourg, the ratio was 
reported to be one school psychologist to 880 students. While Estonia's ratio is 
somewhat lower than Luxembourg's, most of the other countries ranged between 2,578 to 
9,050 students per school psychologist. When considering these findings and the fact 
that NASP recommends one school psychologist per 1,000 students, it seems most 
students in Luxembourgish schools have an appropriate number of school psychologists 
at their service. When examining the percentage of practitioners receiving supervision, 
once again, school psychologists in the country of Greece most closely resembled 
Luxembourgish school psychologists (thirty seven percent of school psychologists in 
Greece receive supervision, while 47 percent of Luxembourgish school psychologists 
report receiving supervision). The only country surveyed by the ISPA reporting a 40- 
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hour workweek similar to that in Luxembourg was Albania. The other four countries 
reported that fewer hours constitute a full workweek in their countries. When comparing 
the organizational membership of school psychologists surveyed by the ISPA and those 
surveyed by this study in Luxembourg, very few of them belong to the ISPA. This may 
suggest that ISPA membership is not highly valued, not properly advertised and visible to 
school psychologists, andlor school psychologists in Luxembourg find it difficult to meet 
membership standards. Instead, most of the respondents in both studies reported that 
they belong to their nation's school psy~hology or psychology association. 
When considering the most liked aspects of school psychology, the respondents in 
Luxembourg as well as all of those surveyed by the ISPA consistently indicated that 
directly working with students was one of the most favored aspects of their work. When 
examining the least liked characteristics, the school psychologists in Luxembourg 
identified different themes than those surveyed by the ISPA. The school psychologists 
surveyed by the ISPA consistently reported that they dislike the pressure and the lack of 
organization in school psychological services. The school psychologists in Luxembourg 
identified the lack of teamwork in their schools as their least liked aspect of school 
psychology. The consistency of responses indicating a strained relationship between the 
school psychologists in Luxembourg and their fellow school personnel suggests there 
may be a difference in opinion regarding the role and/or value of school psychologists in 
Luxembourg. 
When considering the role of the school psychologists initially surveyed by the 
ISPA and those surveyed by this study in Luxembourg, there is great variation in the 
amount of time the respondents spend conducting common school psychology related 
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activities. Nonetheless, it can be determined that across all of the countries, most of the 
school psychologists spend the majority of their time counseling students, conducting 
psychoeducational assessments, and engaging in consultation. On the average, they 
invest little of their time conducting staff trainings or in-service programs and providing 
primary prevention. 
When considering the school psychologist's ideal roles, responsibilities, activities 
and the extent to which they are able to participate in those roles, there was some 
variation among countries. Nonetheless, most of the school psychologists, like those in 
Luxembourg, indicated that counseling students was a primary component of their ideal 
role. Most of the school psychologists in the five countries surveyed by the ISPA 
identified consulting with teachers and staff as a desirable component of their ideal role. 
This was not the case in Luxembourg. This apparent discord between the school 
psychologists in Luxembourg and their colleagues suggests there may be value in 
addressing the relationship in hopes of achieving a greater understanding. 
When examining the least liked activities associated with being a school 
psychologist, all of the school psychologists surveyed by the ISPA as well as those in 
Luxembourg reported that engaging in administrative responsibilities is one of their least 
ideal functions. When considering the amount of time the school psychologists report 
being able to participate in their most ideal functions, the majority in all countries, except 
Luxembourg and Northern England, endorsed that they are able to participate in these 
roles "all of the time" or to a "great extent." The majority of those in Luxembourg 
endorsed they engage in these roles to an "average extent," while the majority in 
Northern England indicated that they only engage in such roles to a "limited extent." 
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When considering the school psychologists perceptions of the most significant 
external challenges jeopardizing service delivery in their countries, the reports of school 
psychologists in Luxembourg most closely resembled those surveyed by the ISPA in 
Cyprus. The school psychologists in both countries identified conflicts with competing 
professional groups, the low status of school psychologists as a professional group, and 
other professional groups taking their jobs as the three most significant external 
challenges. 
When considering the school psychologists' identification of internal challenges 
jeopardizing service delivery in their countries, the reports of school psychologists in 
Luxembourg most closely resembled those surveyed by the ISPA in both Albania and 
Greece. The school psychologists in all three countries identified a lack of professional 
standards governing professional services, a lack of research or evaluation and conflicts 
of leadership within the profession as the three most significant internal challenges. 
With the exception of Albania, all of the countries surveyed by the ISPA had the 
vast majority of the respondents indicating that they believe psychological research is 
"very relevant" to their professional practice. The majority of Luxembourgish school 
psychologists only indicated that they believe psychological research is "somewhat 
relevant" to their practice. Perhaps this is due to the fact that they have to read such 
research in languages different from their native tongue. When considering the research 
topics the school psychologists identified as being valuable, those surveyed by the ISPA 
most frequently cited school failure and differences in learning. Those in Luxembourg 
on the other hand, cited a need for researching violence and drug related issues. It is 
possible that school psychologists in Luxembourg do not see research as extremely 
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relevant to their practice because they do not believe current research is devoting enough 
attention to the topics that are of interest to them. 
Summary 
The results of this study were presented in this chapter. The presentation of 
results was followed by a comparison of this study's results to those derived by the 
school psychologists initially surveyed by the ISPA. 
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CHAPTER V 
SUMMARY, CONCLUSIONS, AIVD RECOMMENDATIONS 
Summary 
In 200 1, the research committee of the International School Psychology 
Association (ISPA) initiated a study designed to examine the field of school psychology 
on an international level. The intent of their research was to explore the diversity of the 
profession of school psychology, promote the exchange of information and resources 
around the world, and to establish a reliable database of the thoughts and perceptions of 
school psychologists throughout the world (Jimerson et al., 2004). The ISPA committee, 
chaired by Dr. Shane Jimerson of the University of California-Santa Barbara, based their 
efforts on previous international studies conducted by Wall (1956), Catterall(1977- 
1979), and Oakland and Cunningham (1 992). 
In an effort to gather systematic data, the ISPA developed the International 
School Psychology Survey (ISPS). The ISPS was modeled af'ter a survey distributed by 
the National Association of School Psychologists (NASP) in the United States (Curtis et 
al., 2002), and the survey Oakland and Cunningham used in 1992. The ISPS was 
designed to determine the perceptions of school psychologists in five principle areas: a) 
characteristics of the responding school psychologists; b) training and regulation of the 
profession in their locale; c) their actual and ideal roles and responsibilities; d) 
international and external challenges to their practice and the profession; and, e) research 
interests and needs. Additionally, the ISPS solicits feedback from the respondents 
regarding what type of role they perceive the ISPA plays in their country. The committee 
went on to distribute the ISPS to school psychologists in the five countries of Albania, 
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Cyprus, Estonia, Greece, Northern England. To date, the committee continues to survey 
school psychologists in different countries throughout the world. 
This study was conducted in cooperation with Dr. Shane Jimerson and his 
research committee. The committee expressed an interest in having the ISPS distributed 
to school psychologists in the country of Luxembourg. They were particularly interested 
in the country of Luxembourg because of the nation's unique characteristics. For 
example, despite the country's small size, it is one of the wealthiest countries in Europe. 
In addition, it boasts a 100 percent literacy rate. Further, the majority of the population is 
fluent in three or more languages. It is widely acknowledged that contextual elements 
unique to a nation, such as those aforementioned, can significantly impact the evolution 
and practice of school psychology in that setting (Catterall, 1977- 1979). In recognition 
of the strength of contextual elements present in Luxembourg, the ISPA was keenly 
interested in securing data from their school psychologists. 
The director of the school psychologists in Luxembourg, Dr. M. Fari Khabirpour, 
was contacted to secure cooperation in this study. He was willing to cooperate, and his 
office supplied the names and contact information of the 39 school psychologists 
employed in Luxembourg. The procedure used to distribute the survey and collect the 
data was the same practice employed by the ISPA in their use of the ISPS in other 
countries. An ISPS was hand delivered to the school of each school psychologist. An 
informational cover letter was attached to each survey to explain the nature of the study, 
the level of anonymity and confidentiality, the potential risks associated with the study, 
and contact information. The survey was provided in both an English and German 
format. The school psychologists' decision to complete and return the survey indicated 
School Psychology 47 
that they hl ly  understood the nature of the study, as described in the cover letter, and 
consented to participate. This cover letter is available in Appendix B. Fifteen of the 
surveys, or 38 percent, were completed and returned. 
Conclusions 
The data collected from school psychologists in Luxembourg reflected similarities 
and differences when compared to the data obtained by the ISPA in their first study of the 
countries of: Albania, Cyprus, Estonia, Greece, and Northern England. The ISPA's data 
did not identify the school psychologists in one particular country as being remarkably 
similar or dissimilar to those in Luxembourg. Instead, resemblances and differences were 
observed in the variable perspectives and characteristics assessed by the ISPS. 
The demographic characteristics of the Luxembourgish school psychologists most 
closely resembled those surveyed by the ISPA in Greece. The Greek school 
psychologists and those surveyed in Luxembourg resembled each other in gender, age, 
level of education, years of experience and ability to speak and read in foreign languages. 
None of the international groups of school psychologists initially surveyed by the 
ISPA had remarkably similar professional characteristics compared to those surveyed in 
Luxembourg. The Luxembourgish school psychologists reported a ratio of school 
psychologists to students most similar to that observed in Estonia. Their respective ratios 
were 1 to 880 and 1 to 690, respectively. The ratios reported in both countries were more 
appropriate than most of the others when considering the NASP recommendation of one 
school psychologist per 1,000 students. The school psychologists in Luxembourg were 
found to be receiving supervision to an average degree compared to those school 
psychologists surveyed by the ISPA. The exact percentage of practitioners receiving 
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supervision most closely resembled that of the school psychologists surveyed by the 
ISPA in Greece. In Greece, 37 percent reported receiving supervision, while 47 percent 
reported such supervision in Luxembourg. The school psychologists in Luxembourg and 
Albania were the only group of respondents who reported having a 40-hour work week. 
The others claimed that they are required to work fewer hours. 
Across all of the countries surveyed by the ISPA, as well as those examined in 
Luxembourg, very few respondents reported that they are members of the ISPA. This 
low incidence of membership may suggest that ISPA membership is not highly valued, 
not properly advertised, or school psychologists in Luxembourg may find it too difficult 
to meet membership standards. 
The school psychologists in all of the countries examined by the ISPA, as well as 
those surveyed in Luxembourg, reported that they spend the majority of their time 
counseling students, conducting psychoeducational assessments, and engaging in 
consultation. These findings are consistent with other surveys suggesting these may be 
the primary activities performed by school psychologists around the world. 
The school psychologists in Luxembourg as well as those surveyed by the ISPA, 
consistently indicated that working directly with students was one of their most favored 
aspects of their work. The school psychologists in Albania, Cyprus, Estonia, Greece and 
Northern England, as well as those surveyed by this study in Luxembourg, indicated that 
engaging in administrative responsibilities is one of their least ideal functions. The data 
collected from psychologists in the ISPA's initial study consistently showed that the 
school psychologists viewed consulting with teachers and staff as a desirable component 
of their ideal role. The Luxembourgish school psychologists, on the other hand, indicated 
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the opposite and rated it as one of their least ideal role responsibilities. 
The school psychologists surveyed by the ISPA and those surveyed in 
Luxembourg had differing perspectives regarding the external challenges jeopardizing 
service delivery in their respective countries. While the external challenges that were 
identified in each country varied, the reports of school psychologists in Luxembourg 
most closely resembled those surveyed by the ISPA in Cyprus. Both groups of school 
psychologists identified conflicts with competing professional groups, the low status of 
school psychology, and other professional groups taking their jobs as the most significant 
external challenges. 
When considering internal challenges to the profession of school psychology, the 
school psychologists in Luxembourg identified challenges most similar to those observed 
in Albania and Greece. Those surveyed in all three countries indicated that a lack of 
professional standards governing professional services, a lack of research and evaluation, 
and conflicts of leadership within the profession are the most significant internal 
challenges to the practice of school psychology. 
When asked to identify specific areas that are in need of research in their 
countries, the school psychologists in Luxembourg cited violence and drug related issues 
as the area in greatest need. Their beliefs differed from those of the school psychologists 
surveyed by the ISPA. The psychologists in those five countries overwhelmingly cited 
school failure and differences in learning as areas in need of more research. The majority 
of school psychologists surveyed in Luxembourg viewed psychological research as 
"somewhat relevant" to their practice. This was different from those surveyed by the 
ISPA. The vast majority of respondents in their survey samples reported that they 
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believe psychological research is "very relevant" to their professional practice. The 
perception towards professional research in Luxembourg came as a surprise, considering 
the high value that is placed on education in their country. Their beliefs may be due to 
their perception that research does not address topics of concern, as they reported 
different areas for needed research than other international school psychologists. In 
addition, their beliefs may be due to the fact that there is no professional literature on 
school psychology published in the Luxembourgish language. 
On several occasions, the information provided by the respondents in 
Luxembourg suggested that there might be discord between the school psychologists and 
their colleagues. For example, many indicated there is no sense of teamwork or 
collaboration in their schools. This perceived lack of teamwork may be one of the 
reasons why the respondents indicated that consulting with teachers and staff is one of 
their least desirable responsibilities as school psychologists. Further, they cited 
competing with other professional groups as one of the most significant external 
challenges facing school psychology in Luxembourg. Their reports indicate that while 
they dislike the fact that there is little cooperation between the groups, they do not 
perceive working with their colleagues as ideal. The consistency of such responses 
suggests that they would like to see better cooperation between the groups. In addition, 
the school psychologists in Luxembourg consistently identified conflicts with competing 
professional groups and other professional groups taking their jobs as two of the most 
significant external challenges facing their profession. One could speculate that such 
discord may be the result of poor communication between the groups, a dissimilar 
understanding of the role and expectations of school psychologists, or feelings of 
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jealousy andlor resentment which could be generated by differences in salary or 
privilege. 
Recommendations 
School psychologists in Luxembourg may benefit from an attempt to address the 
issues that appear to foster the apparent discord between themselves and other school 
personnel. While this creates dissonance for them, in the long run, the absence of a 
cooperative relationship between the school psychologists and other educational 
personnel is not in the best interests of the students. 
The ISPA may want to attempt to encourage membership on an international 
level. Increasing membership would allow for better communication among school 
psychologists around the globe, an increased exposure to the most recent and best 
practices, and the opportunity to make advances in the profession. The ISPA should 
extend efforts to make themselves more visible and accessible to school psychologists. 
At the same time, they may want to use results of this research effort to best determine 
how to make themselves more attractive to school psychologists worldwide. In an effort 
to become more appealing, the ISPA may want to consider offering in-service 
opportunities related to the specific interests of school psychologists throughout the 
world. The finding that school psychologists in Luxembourg view research as only 
"somewhat relevant" to their practice is disconcerting. As a group, they may want to 
consider reviewing relevant research to ensure that their behaviors are consistent with 
best practice. In an effort to increase the value school psychologists in Luxembourg 
place on research, they may want to conduct research on their own. For example, they 
may want to explore issues related to drugs and violence in the school setting, as those 
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were areas they viewed as important. As a group, the Luxembourgish psychologists 
could collectively conduct andlor sponsor research that is more germane to their specific 
needs. 
If this study was to be replicated, fiuther measures should be taken to encourage 
survey completion and return. Because the ISPS is lengthy and relatively time 
consuming, simply delivering the survey to the schools in Luxembourg may not have 
been sufficient. In order to maximize survey completion, follow up emails or phone calls 
may serve to encourage a higher completion rate. In addition, it would be beneficial to 
have face-to-face contact with each of the school psychologists. This personal contact 
may increase the likelihood that they would complete the survey. It should be noted that 
the return rate of the Luxembourgish sample was most similar to that observed in Cyprus, 
and superior to the return rate from school psychologists in Northern England. 
Obviously, the International School Psychology Association is encouraged to 
further their research by extending their investigations to a greater number of countries. 
This is a valuable function for the profession of school psychology. Continuing to do so 
will advance the understanding of the profession, the needs, similarities and differences 
in delivery systems in countries throughout the world, as well as advance the sharing of 
best practices. 
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Appendix A 
ISPA Demographic and Professional Practices Suwey 2001-2002 School Year 
(2002 Current Version 1.18.2002; prepared by Shane R. Jimerson CTimerson@,education.ucsb.edu~ 
and the 2001-2002 ISPA Research Committee) 
1. Country in which you work? 
2. Gender: female male 
3. Age (you may indicate an age range if you prefer) 
4. What languages do you speak fluently/communicate in? 
5. What languages do you read professional literature in? 
6. Do you have a disability no yes (if yes, please specify: ) 
PLEASE RESPOND TO ALL ITEMS BASED ON THIS SCHOOL YEAR! 
7. What is your job title What is your secondary job 
title if appropriate (e.g., school psychologist, educational psychologist, university 
faculty, administrator)? 
8. Years of experience in your primary role? 
9. Are you required to be a qualified teacher with teaching experience before 
becoming a school psychologist in your country no yes 
10. Years of classroom teaching experience? 
1 1. Years of experience working as a school psychologist? 
12. Your annual salary as a school psychologist? (range if you prefer) 
13. State/Province/District~Local authority in which employed 
14. Highest degree earned (e.g., bachelors, masters, doctorate) 
15. Total university level training completed related to school psychology PRIOR 
TO ENTRY TO PROFESSIONAL PRACTICE (report all degrees obtained, e.g., 
A.A., B.A., M.Ed., Ph.D, teacher training, professional degrees, others? Include 
University and Country from and in which degree received) ( Also, please 
indicate area of specialization in psychology, e.g., clinical., school,. . .etc) 
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16. CertificationILicensure (Mark all that apply) 
Nationally Certified School Psychologist 
Certified school psychologist by StateProvincial Education agency 
Certified by State/Provincial Education Agency as a Psychometrist 
or similar title (Specify ) 
Licensed School Psychologist (Doctorate req'd: State/Provincial 
Board of Education) 
Licensed School Psychologist (non-doctoral:State/Provinical Board 
of Education) 
Licensed Psychologist (Doctorate req'd: StateProvincial Board of 
Psychology) 
Licensed Psychological Associate, Psychologist or similar title (non 
doctoral: StateProvincial Board of Psychology specify ) 
Certification of Licensure obtained in other countries (if applicable 
please specify: ) 
Other 
17. Please indicate membership in any of the following: 
International School Psychology Association 
Your Country's Psychology Association: specify 
Your Country's School Psychology Association: specify 
StateProvincial School Psychology Association 
National Education Association 
Teachers Union 
Other, specify 
Other, specify 
18. Please indicate how many hours a week constitutes a full time position in your 
Country (minimum hours) 
19. For your PRIMARY or MAIN employment, please estimate the average number 
of hours per week of employment in each of the following settings. 
Public Schools Private Schools College/University 
Private Practice Government Department HospitaVClinic 
Local Authority Other, specify 
20. For any SECONDARY employment, please estimate the average number of 
hours per week of employment in each of the following settings. 
Public Schools Private Schools College/University 
Private Practice Government Department HospitaVClinic 
Other, Specify: NONE 
If you were employed during the current academic year in a public or private 
preschool, elementary school, middleljr. high school, andlor high school, please 
answer the remaining questions. Please respond based on the current school year. 
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If you were NOT employed in one or more of those settings, you have completed the 
survey. Please return it in the enclosed envelope. Thank you for your time and 
assistance. 
21. Type of setting (i.e. urban, suburban, rural) 
22. Please estimate the average number of hours per week in each setting: 
Public Preschool Private Preschool 
Public Elementary School Private Elementary School 
Public Middle School Private Middle School 
Public High School Private High School 
Other, specify 
23. Ratio of school psychologists to school age children (age 6-19) in you r district 
local authority? 1 School Psychologist: to children 
24. Average number of studentsper month COUNSELED INDIVIDUALLY 
25. Average number of student COUNSELING GROUPS conducted per month 
26. Average number of STUDENTS served in counseling groupsper month 
27. Average number of STUDENTS per month you have completed 
psychoeducational assessments with 
28. Average number of CONSULTATION CASES per month in which you 
provided 
Consultation to other educational professionals (e.g., consultation for 
interventions) 
29. Average number of INSERVICE PROGRAMSffRESENTATIONS you 
Conducted for teachers, parents, andfor other personnel per month (e.g., special 
Topic presentations, professional development presentations) 
30. Average number of PRIMARY PREVENTION PROGRAMS (e.g., working with 
The whole class to prevent hture problems) per month 
3 1. Percent of your TOTAL WORK TIME 
- % spent in psychoeducational evaluations 
- % spent in counseling students 
% spent providing direct interventions 
% spent providing primary prevention programs 
% spent in consultation with teacherslstaff 
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- % spent in consultation with parentslfamilies 
% spent conduction staff training and inserviceleducation programmes 
- % spent in administrative responsibilities 
- % spent in other activities (please specify) 
no 32. Do you receive supervision as a school psychologist? yes 
If yes, please indicate the following characteristics that describe your supervisor: 
degree in school psychology degree in other area: specify 
doctoral degree masters degree 
bachelors degree 
number of school psychologists your supervisor supervises 
total number of staff supervised by your supervisor 
33. Number of days in a FULL-TIME academic year Contract Period 
34. Number of days in YOUR contract period (is your contract a permanent 
job or contract per academic year ) 
35. What percentage of your position is funded from each of the following sources? 
(should total 100%) 
NationallFederal Special Education Funds 
Ministry of Education 
StateProvincial Special Education Funds 
StateProvincial General Education Funds 
Local General Education Funds 
Other 
Don't Know 
36. How is your salary determined (e.g., separate schedule for school psychologists, 
Teacher salary schedules, teacher salary schedule plus additional stipend, 
administrator salary schedule)? 
37. In your judgment, to what degree is psychological research important to the 
Professional practice of school psychology in your country? 
Not Relevant Somewhat Relevant Very Relevant 
38. In your judgment, what are the major research topics needed for school 
psychology in your country? 
39. Please indicate the names of professional journals in which relevant research may 
Appear (professional journals most frequently read by school psychologists in 
your country). 
40. Please indicate which of the following EXTERNAL challenges may jeopardize 
the delivery of psychological services within schools in your country: 
Low status of school psychology in my country 
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Low status of education in my country 
Conflicts with competing professional groups 
Other professional groups taking school psychology jobs 
Lack of money to properly fund services 
Lack of political stability in the country 
Lack of economic stability in the country 
Lack of public support for education 
Low salaries for school psychologists 
Other 
41. Please indicate which of the following INTERNAL challenges may jeopardize 
the delivery of psychological services within schools in your country. 
Lack of leadership within the profession 
Conflicts of leadership within the profession 
Professional burnout 
- - 
Lack of research and evaluation 
Lowering standards for selecting or preparing professionals 
Lack of professional standards governing professional services 
More able professionals are leaving the profession 
Lack of peer support from other school psychologists 
Lack of adequate supervision 
Other 
42. What would you include as the ideal roles/responsibilities/activities of school 
Psychologists? (Please add any additional activities/roles/responsibilities you 
would consider ideal. Then please RANK ORDER those that you consider 
IDEAL roles/responsibilities/activities of school psychologists placing a 1 next to 
the most ideal., a 2 next to the second most ideal., 3 , 4  and so on, only for those 
you consider ideal) 
psychoeducational evaluations 
counseling students 
providing direct interventions 
providing primary prevention programs 
consultation with teacherslstaff 
consultation with parentslfamilies 
conducting staff training and in-service/education programmes 
administrative responsibilities 
other activities (please specify) 
other activities (please specify) 
other activities (please specify) 
43. To what extent are you able to work in that ideal/role/responsibilities/activities? 
all the time g r e a t  extent a v e r a g e  amount l i m i t e d  extent n o t  at all 
44. Please describe what you LEAST LIKE about being a school psychologist. 
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45. Please describe what you LIKE MOST about being a school psychologist. 
46. Please provide information about how you believe the International School 
Psychology Association (ISPA) may contribute to the profession of school psychology around the 
world and in your country, and also indicate what you would most like ISPA to address (e.g., 
activities helpful for the members, future colloquia workshop topics, priorities). 
THANK YOU FOR YOUR TIME IN COMPLETING THIS SURVEY. 
PLEASE RETURN IT INT EH ENCLOSED ENVELOPE. 
IF YOU HAVE MISPLACED THE ENVELOPE, PLEASE RETURN IT 
TO: 
(List address of country contact person here) 
Note: The ISPA Research Committee also suggested that eh above questions be 
asked of all countries as they are, and as desired, allow each country to include an 
additional section of questions that make sense given the context(s) in which they 
work. 
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Appendix B 
Dear School Psychologist, 
My name is Clare Barnard Schmitz and I am an advanced graduate student in School 
Psychology at the University of Wisconsin-Stout. I am conducting a research study in 
cooperation with the International School Psychology Association (ISPA). The purpose 
of the study is to gather information regarding the role of school psychologists 
throughout the world. When complete, this study will be helphl in attempting to define 
an appropriate role for school psychologists, will create an awareness of the diversity in 
the field, and will enable us to learn from one another. 
You are being asked to be involved in this study. Your participation is strictly voluntary. 
If you choose to participate, you are asked to complete the enclosed survey regarding 
school psychologists in Luxembourg. This survey requires no identifying information 
and your participation in the study is completely confidential. All information will be 
interpreted on a group basis. You may choose to discontinue participation in the study at 
any time without penalty. There are no anticipated social, emotional, or physical risks 
associated with participation in this study. If you choose to complete the survey and 
submit it for use, please return it in the enclosed pre-paid postage envelope via 
Luxembourgish Post. 
I understand that by returning h s  survey, I am giving my informed consent as a participating volunteer in 
h s  study. I understand the basic nature of the study. I understand that this study produces valuable 
information and that the information is being sought in a specific manner so that no identifiers are 
necessary and confidentiality is guaranteed. I realize there are no anticipated risks and that I have the right 
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to refuse to participate and that my right to withdraw from participation at any time during the study will be 
respected with no coercion or prejudice. 
If you have any questions regarding thls study or the survey, please contact me in 
Germany at (49) 172-680-7055 or via email at cbb25~hotmail.com. You may also 
contact my research advisor, Dr. Ed Biggerstaff, at 1-71 5-232-24.10 or the UW-Stout 
director of Research Services, Sue Foxwell, at 1-7 15-232-2477. 
Thank you for your time and consideration. 
Clare Bamard Schrnitz 
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Appendix C 
Table 2 
Demographic Characteristics of School Psychologists 
Characteristics 
Participants 
Gender (%) 
Male = 6% 
Mean Age 
Age Range 
N= 15 
Female = 94% 
Years of Experience 
Average number of years 
as a school psychologist 
Range of years 
Average number of years 
as a teacher 
Range of years 
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Table 2 Continued 
Highest Degree Held by Respondents (%) 
Ph. D 
M.A. 
B.A. 
Languages 
Languages Spoken 
Fluently Luxembourgish, German, French, Italian, 
Dutch, English 
% Speaking at Least 2 Languages 100% 
Languages of Professional English, French, 
Literature German, Dutch 
% Reading in at Least 2 Languages 87% 
Note. Includes results from questions 2, 3, 4, 5, 10, 11, and 14. 
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Table 3 
Professional Characteristics of School Psychologists 
Characteristics 
Average Ratio of School Psychologists 
to Students 
Range of Ratios 
1Vational Requirement of Prior 
Teaching Experience 
% Receiving Supervision as a 
School Psychologist 
Hours in a Full Time Position 
Range of Hours 
~ - 
Organizational Membership % 
ISPA 0 
National School Psychology 
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Association 
National Psychology 
Association 
Note. Includes results from questions 9, 17, 18, 23, and 32. 
School Psychology 68 
Table 4 
Most and Least Liked Aspects of School Psychology 
Most Liked Aspects (2 statements most frequently endorsed) 
"It is a variable job." 
"Enjoy working directly with students." 
Least Liked Aspects of School Psychology (2 statements most frequently endorsed) 
"No team work in the schools." 
"Hard to help students for long periods of time and to follow-up with them. 
Note. Includes results from questions 44 and 45. 
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Table 5 
Average Percent of Work Time Spent in School Psychology Related Activities 
Work Activity % of time 
Psychoeducational Evaluations 
Counseling Students 
Providing Direct Interventions 
Providing Primary Prevention Programs 
Consultation with TeachersIStaff 
Consultation with Parents/Families 
Conducting Staff Training/In-Service 
Administrative Responsibilities 
Other Activities 
Note. Includes results from question 31 
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Table 6 
Monthly Tasks o f  School Psvcholoaists 
Number of Times Tasks Were CompletedMean 
Each Month (Median) 
Psychoeducational 
Assessments 
Students Counseled 
Individually 
Counseling Groups 
Consultation Cases 
In-service Programs1 
Presentations 
Primary Prevention 
Programs 
2 
(2) 
[O- lo] 
Note. Includes results from questions 24, 25, 26, 27, 28, 29, and 30. 
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Table 7 
Ideal Roles/Activities and Extent of Participation in Ideal Role 
Ideal Roles for Rank Order 
Counseling Students 
Providing Direct Interventions 
Consultation with ParentsIFarnilies 
Psychoeducational Evaluations 
Conducting Staff Training and In-service/Education Programs 
Consultation with TeachersIStaff 
Administrative Responsibilities 
% Participation in Ideal Role 
All the Time 
Great Extent 
Average Amount 
Limited Extent 
Not At All 
Note. Includes responses from questions 42 and 43. 
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Table 8 
External Challenges Jeopardizing Service Delivery 
Response % of Respondents Endorsing Each Response 
Low Status of School 
Psychology 64% 
Low status of education 
in my country 14% 
Conflicts with competing 
professional groups 50% 
Other professional groups 
taking school psychology jobs 71% 
Lack of money to properly 
fund services 36% 
Lack of political 
stability 
Lack of economic 
stability 
Lack of public 
support for education 
Low salaries for 
school psychologists 
Note. Includes results from question 40. 
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Table 9 
Internal Challenges Jeopardizing Service Delivery 
Response % of Respondents Endorsing Each Response 
Lack of leadership within 
the profession 28% 
Conflicts of leadership 
within the profession 43% 
Professional burnout 14% 
Lack of research and 
evaluation 64% 
Lowering standards for selecting 
or preparing professionals 3 6% 
Lack of professional standards 
Governing professional services 50% 
More able professionals 
leaving the profession 0% 
Lack of peer support fiom 
other school psychologists 7% 
Lack of adequate supervision 43% 
Note. Includes responses to question 41 
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Table 10 
Importance of Psychological Research and Needed Topics 
Relevance Rating % of respondents endorsing response 
Very Relevant 13% 
Somewhat Relevant 60% 
Not Relevant 27% 
Research Topics Needed (2 topics most frequently cited) 
Violence in the schools 
Drug related issues 
Note. Includes responses to question 3 7. 
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Table 11 
Potential ISPA Contributions IdentzJied by Respondents 
Potential Contributions 
Publishing a journal 
Note. Includes responses to question 46. 
